Egitim Kuguk Gruplarda
Yapilmasi Fark Yaratir mi?



Kiictik Grup Ogrenimi

* Mesele sayi degil

* Anahtar unsurlar:

. Aktif Katilim

. Katilimcilar arasinda 'yuz yuze' iletisim
. Amacli faaliyetler

Egiticinin rolii: Kolaylastirici



Kicuk Grup Ogrenimi

Discussion skills of tutor

and students

Asking questions

Listening

Responding

Explaining

Opening and closing

Preparation

Can lead to

Cognitive skills of students

Edmunds S, Brown G. Effective
small group learning: AMEE
Guide No. 48. Med Teach.
2010;32(9):715-26. doi:
10.3109/0142159X.2010.505454.



Yaygin Hatalar

Box 3. Common errors in small group learning.

&

Tutor-centred class when it should be student-centre

Tutors talk too much
Low level of participation

Discussion dominated by a few students
Low level of discussion
Too many questions

Questions rarely rise above the level of recall
Discussion is unintentionally unfocused
Insufficient variety of activities in a session

Poor preparation by students
Not sufficient or poor feedback to students
Insufficient or inappropriate use of equipment

Inability or unwillingness of tutors to respond to questions
Little attempt to get students to answer their own questions

Edmunds S, Brown G. Effective
small group learning: AMEE
Guide No. 48. Med Teach.
2010;32(9):715-26. doi:
10.3109/0142159X.2010.505454.



Probleme Dayali Ogrenme

. 1960'lar

« Kicuk gruplar (4-8 6grenci)

. Ogrencilerin isbirlikci grup calismasina aktif olarak katilmalari gerekir.
. Ogrenciler 6grenmeleri icin sorumluluk almalidir.

. "Gercek dunya" sorunlariyla yuzlesmek icin birlikte calisan gruplar genellikle
klinik vakalar olarak sunulur.

. Ogrencilerin oturumdan dnce hazirlanmalari gerekmemektedir

. Birden fazla seansta uygulanir




TARTISMA QNCESINDE

Tartigilacak olgu/senaryolara hazirlanir. Amag-Qgr. Hedeflerini bilir.

Egitim odasin kontrol eder

(Grubu karsilar ve tanisma vapar

Egitim yénteminin adini séyler ve basamaklar: hatirlatir

Tartigma liderinin ve vazicinin belirlenmesini saglar

Tartisma liderine senaryvovu —ve gerekirse 7 adimin basamaklarim- verir

; = e Pl e e

TARTISMA SIRASINDA

Etkin dinler

Tartigma liderini destekler (s6z verme, vamitlann alinmasi, vb.)

b b

Gerekli her seyin vazilip vazilmadigin kontrol eder, gerektiginde tartisma liderini
uvarir

a. Bilinmevyen sézciikler'kavramlar vazildi m1?

b. Problem net olarak vazildi nua?

c. Beyn firtinas: sirasinda sévlenen her sey vazildi m1?

d. Analiz sirasinda gerekli her sey vazilds mi?

Grubun hangi basamakta oldugunu kontrol eder ve her basamakta yveterince
tartisilabilmesi icin grubu destekler, erkenden 1leri basamaklara gecilmesine engel
olur *

Gerektiginde yvonlendirici edici sorular sorar (netlik saglanmasi, grubun dncelki
bilgisinin ortava cikmasinin saglanmast yh amacivla)

Grubun dikkatinin olgudan ve tartismadan uzaklasmamasim saglar

Zamani kontrol eder, gerektifinde tartisma liderini uvanr

Uygun verde sorulariyvla miidahale eder (konu dagildiginda, yeterh ve kaynaga
davali bir aciklama/bils: olmadigmda. vb.)

Gruptaki herkesin ortak dgremim hedeflen ile ayrilmasim garanti eder

10.

Katilim, devamhilik, zamana uyum, senaryova ve dgrenim hedeflerine uyvum gibi
konulan gdzetir

YAPMAMASI GEREKENLER

1.

Modiil 1cerigi ile 1lgili bilgi aktariminda bulunmaz

2

Problemin ne oldugunu sévlemez

3.

Amac 6grenim hedefleninin ne oldugunu séylemez e

4.

Tartizma hiderimn sérevim iistlenmezr

e Ogretmenin roli aktif olarak
dinlemektir

e Cok az dogrudan bilgiye
katkida bulunmak ve miidahale
etmek

e Tiim 6grenciler aktif

e Biri tartismalara onculuk
edebilir

e Bir baskasi not yazabilir

Ogrenim Hedefleri

Bagisiklik gelisimi, pasif ve aktif bagisiklik arasindaki farklan karsilagtirr.
Kizamik bagisikligimn nasil geligtifimi yagam bovu bagisiklik gelisimi ile
iliskilendirerek agiklar.

Kizamik bagisikliginda birincil ag1 yvetmezligini aciklar.

Kizamik bagisikhiginda ikincil ag1 yetmezligi agiklar.

Agilarn etlinligini bozan faktirlent siralar. (soguk zincir ve uygulama hatalars vd.)



PBL tutorial process

Step I—Identify and clarify unfamiliar terms presented in the scenario;
scribe lists those that remain unexplained after discussion

Step 2—Define the problem or problems to be discussed; students may
have different views on the issues, but all should be considered;
scribe records a list of agreed problems

Step 3—"Brainstorming” session to discuss the problem(s), suggesting
possible explanations on basis of prior knowledge; students draw
on each other’s knowledge and identity areas of incomplete
knowledge; scribe records all discussion

Step 4—Review steps 2 and 3 and arrange explanations into tentative

solutions; scribe organises the explanations and restructures if

B

Step 5—Formulate learning objectives; group reaches consensus on

the learning objectives; tutor ensures learning objectives are

used, achievable, comprehensive, and appropriate

Step 6—Private study (z '
learning objective)

Step 7—Group shares results of private study (students identify their

learning resources and share their results); tutor checks learning
and may assess the group

1on related to each




Problem-Based
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PROBLEME DAYALI OGRENMEDE YEDI ADIM

(5

KATILIMCILAR

 Grup Uyeleri ! ! ! Tartisma Lideri !

Yénlendirici !

Yedi Adim Yaklasimi ile Calisma

On Tartisma

Bireysel Calisma

Tartisma

Kavramlarin Netlestiriimesi
L_‘V
Problemin/Problemlerin Tanimlanmasi
S
Analiz/Beyin Firtinasi
by
Analiz/Sistematik Siniflama
;V
Ogrenim Hedeflerinin

Formule Edilmesi
|

v
Bireysel Calisma
L

v
Raporlama

Degerlendirme (Sureg ve Uriin Degerlendirme)

-

J_




. Michaelsen 1980'ler,

. Ilk kullanim isletme okulu 1990'lar
. Blyuk (>100) veya kucuk (<25) siniflarda kullanilabilir
5-7 6grenciden olusan birden fazla kliclik grubu iceren

. Egitmen: icerik uzmani



o ~»

sonra izle ' Paylas




The Team-Based Learning Process

Before class In class: closed book In class: open book

¢

1. Learn with 2. Individual 3. Team 4. Clarification 5. Application

pre-work on readiness readiness session exercises (4S)

your own assurance . assurance * Significant problem

« Readings test (IRAT) test (IRAT) * Same problem

* Lectures with * Specific choice
slides immediate » Simultaneous report

* Videos feedback

After class: Appeals and 360° Teammate evaluation

PHASE 1 PHASE 2 (30-60 min) PHASE 3 (1.5-2 hr)
PREPARATION READINESS ASSURANCE PROCESS APPLICATION




. Lorrain Smith, Patoloji, Edinburgh Universitesi, 1912

. Harvard Isletme Okulu 1920'ler
. Saglik ve tip 1990'lar




Case-based Learning

CBL

. On hazirlik

« Mevcut bilgiyi belirli bir duruma uygulamaya odaklanir
« Aktif rehberlik

« Tek oturum

"CBL'nin amaci, otantik klinik vakalarin kullanimi yoluyla égrencileri klinik
uygulamaya hazirlamaktir.

Sorgulamaya dayali 6grenme yontemlerini kullanarak, bilginin vakalara
uygulanmasi yoluyla teoriyi pratige baglar.”

Thistlewaite ].E., Davies D., Ekeocha S. et al. The effectiveness of case based learning in health professional education. A BEME systematic review. BEME guide
number 23. Med Teach. 2012; 34: E421-E444.



Ders dncesi hazirlik
Egiticinin roll
Ogrenim Hedefleri
Hangi evrede ?

Kac oturumda ?



Case Based Learning

Problem-Based Learning

Team-Based Learning

Organization Small Group (4-8 students) | Small Group (4-8 students) | Small groups (4-8 students)
with large student numbers
Time Single Session 2 sessions with a time gap | Single Session

(mostly 1 Week)

Preparation of Students

Advance Preparation

No preparation

Advance Preparation

Role of Instructor

Active Guidance

Limited guidance

Active Guidance

Learning Objectives

Provided to students

Written by students

Provided to students

Material

Patient Case

Patient Case

IRAT, TRAT, brief lecture

Learning Method

Shared facilitator and self-
directed

Self-directed

Shared facilitator and self-
directed

Period

Mostly 1n clinical years.

Mostly the first 3 years of
faculty.

Can be applied 1n all years.

Feature of Instructor

Have  knowledge and

expertise on the subject

Have NO expertise on the
subject, Just a basic
knowledge is enough.

Well-structured

Content-expert instructor
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